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SHARPEN YOUR FOCUS

1. Before beginning work, focus your mind on this breathing shape.

2. Breath in and out to match the movement of the shape.

3. If you become distracted, focus your mind back to the shape.
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Kappy New Week!




Participant Google Folder

Link to Google Folder



https://drive.google.com/drive/folders/11lAGJiar2pZM3RjsZHAnDvLUuMbaCv5N?ths=true

Learning Goals

 Engage in self-reflection related to attitudes and beliefs
about mental health

* Understand the role of the school nurse in the
comprehensive school mental health system

* lIdentify tools for increasing your mental health literacy and
skills

* ldentify mindsets and skills useful in student mental health
crises

* Experience compassion resilience exercises to attend to
your own well-being






http://www.youtube.com/watch?v=hNS_D-pw8y4

Opening Activity: 6 Word Story

* Compose a six-word story that
conveys your thoughts about,
understanding of, or experiences
related to mental health.

* If you choose, share your story.




Health & Education
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Contextual Factors

= Social policies
= Individual/family characteristics

3. Conditions throughout people’s lives can affect both education and health

VCU Center on Society and Health



What is Mental Health?

®* Something everyone has, from infancy to
adulthood

* Affects how people think, feel, and act

®* Complete mental health =
the absence of mental health challenges +
high levels of social, behavioral, and emotional
wellbeing (Greenspoon et al. 2017).




Defining Mental Health

More than
the absence
of illness

A state of
wellbeing

Positive
emotions
and moods

Fulfillment and

a sense of
satisfaction
with life

Ability to
cope with
Stressors

Ability to be
productive
and
contribute to
the
community




Mental Health: Dimensional

Individuals have high
sense of subjective
well-being despite

experiencing mental

illness symptoms

High Mental

finess —— <uum—

Symptoms

Lowest level of
functioning where a
person feels they are
languishing and has

mental illness

Optimal state of
functioning where a
person experiences

happiness with no
mental illness

Low Mental
liness
Symptoms
Subjective
experiences of
difficulty or suffering
in the absence of
mental illness

Low level of
Wellbeing
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Mental Health: Continuum

Wellness

D N

MENTAL ILLNESS
FACTORS

Brain chemistry
Family history
Family stressors

Essential Life Functions

Social

(e.g., participation, ability to form
and maintain healthy relationships,
appropriate interactions, adapt to
new environments)

Academic/Work

(e.g., engagement, appropriate
achievement, ability to manage
projects & assignments, problem

MENTAL WELLNESS

Healthy lifestyle
Physical wellness
Safe environment

Unsafe environment

solve, cooperate with others) $ FACTORS
Daily Activities s‘u Mindfulness Traumatic I{fe events
(e.g., sleeping, eating, personal & Supportive family life Unhgalthy lifestyle
hygiene, self-care, manage & Psychotherapy Physical illness
pexmonal ekl s Medication Substance abuse
& Social/cultural expectations
s
iu
)

lliness
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What Influences Mental Health?




What influences Mental Health?

Economic Stability

Includes influencers such as poverty, employment, food security, and
housing security.

Education Access and Quality

Includes influencers such as graduation from high school, enrollment in
higher education, general educational attainment, language and literacy,
and early childhood education.

Social and Community Context
Includes influencers such as community cohesion, civic participation,
racism and discrimination, conditions in the workplace, and incarceration.

Healthcare Access and Quality
rgll Includes influencers such as access to healthcare and primary care, health
insurance coverage, health and mental health literacy.

Neighborhood and Built Environment
Includes influencers such as quality of housing, access to transportation,

availability of healthy foods, air and water quality, and neighborhood crime
and violence.




Levelness of a Table

https://www.frameworksinstitute.org/toolkit/talking-about-child-mental-health-in-tennessee/
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MH Literacy: Tools to Get Started

* Stigma Reduction Toolkit

« MH Literacy Units of Instruction
e YMHFA Training

« TSS Online Professional
Development System

Mental Health
Stigma Reduction Toolkit



https://dpi.wi.gov/sspw/mental-health/framework/universal-practices/literacy
https://dpi.wi.gov/sspw/mental-health/framework/universal-practices/literacy
https://www.wishschools.org/resources/youth-mental-health-first-aid.cfm
https://dpi.wi.gov/sspw/mental-health/trauma/modules
https://dpi.wi.gov/sspw/mental-health/trauma/modules

Wisconsin’s Comprehensive School Mental

Health Framework

Infused
with the
guiding

Integrated
into

academic
and principles of
behavior trauma
systems = sensitive
. . . . ‘ ‘ schools
Continuum Collaboration Needs Mental Sustainability Data
of mental assessment health
health and resource referral
mapping pathways

supports



What is your Role in Supporting

Student Mental Health?

Build positive  Create safe, Teach and Identify and Collaborate with  Use strategies to
 posit supportive, model SEL  referstudents  school and help support
relationships welcoming Skills in need of community MH students with MH
classrooms services professionals concernsin the

classroom

bt

Mental Health Promotion Early Intervention Treatment



Fixing Systems, Not Students

Mental health is an asset for students,
Mental health is an individual families, schools, and communities. Investing
student problem that takes time in CSMHS leads to a stronger, healthier, more
and resources to address. equitable community.
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Fixing Systems, Not Students

_ _ Everyone understands and is committed to their
Having c_onversatlon _about men_tal role in promoting well-being in the school-
health with students is only the job community and are supported in playing that

of Student Services staff. role.
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Perspective Shift

Open dialogue
about mental
health is the

norm

Behavior is
communication

Discipline is to
teach, not to
punish

Adult wellness is
as important as
student wellness

People do well
if they can

Social
Influencers must
be addressed to
improve mental
health

Mental health
IS an asset



The Connection Between Perspective Shift and Fatigue

A Driver of Compassion Fatigue

. Manipulative

. Just wants attention
. Not motivated

. Doesn’t care

B W N e

. Coping in the way they know how

. Lack skills required

. Something in their way

B W N =

. Together we can figure

https.//www.livesinthebalance.org/
And Toolkit Appendix
I e
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Stages of Compassion Fatigue

— We are committed, involved,
and available, ready to problem solve and
to make a difference. We are willing to go
the extra mile.

— Anger and
cynicism, diminished
creativity, sadness, feeling

— A place of illness,
h helpless or hopeless.

fatigue and state of
overwhelm or hardiness,

resiliency, and umour | Unwell us. Compassion
transformation. Renewal ] ,
Fatigue’s Path

Overwhelmed by complexity,
chronic exhaustion, physical
illness, difficulty empathizing,
feeling numb to other’s pain,
absenteeism.

— A sense that
you can't ever do enough,
inflated sense of
importance, sleeplessness,
sense of persecution.




Stages of Fatigue Table Conversation

1. What feelings or experiences might lead a personto a
particular stage of fatigue? What might contribute to a
person feeling stuck in a particular stage of fatigue?

2. How would that impact a person’s ability to show
compassion to themselves? Their colleagues? Their
students?

3. Consider sharing an insight with the larger group.

o



Safe Person & Seven Promises

By displaying this decal, | promise to:
| SEEK TO

1. Acknowledgg that reaching out ||Sten 8 Support

for support is a strength.
. Listen and react non-judgmentally.
. Respond in a calm and reassuring manner.
. Reflect back the feelings, strengths, and ideas | hear when listening.
. Ask how | can be helpful and respond as | am able.

. Do what | can to connect to other supports if asked.

N O U bW N

. Maintain confidentiality and communicate if exceptions exist.

— https://eliminatestigma.org/safeperson/



Empathy through Listening to Understand

Listening to each other
(3 min each)



http://www.youtube.com/watch?v=1Evwgu369Jw

Repeating/Rephrasing Activity

Promise #4: Reflect back the feelings, strengths, ideas | hear when listening.

Repeat or rephrase what you heard in order to check for understanding. Call attention to concrete examples of their
resilience and strength. Listen for action they believe would be helpful and are ready to take.

Activity: In pairs, each person share a current challenge you are facing. When sharing,
the other person in the pair will practice repeating/rephrasing, stating the examples of
strength/resilience they hear, and point out what next steps they heard the person
thinking about taking- without giving advice. Take turn so both can share and listen.

o



Showing Reliability

Promises We Can Keep

This won’t ever happen to you again. There are a lot of people who want to
help you. | will always care about you.

| can fix this. | am here to help you. It is my job.

You don’t have to worry anymore. This is not your fault. What has happened
to you is not fair and | am sorry you have
to deal with this.

| won’t let you down. You don’t have to cope with this alone.

It will be okay. It sounds like there are some really hard
things going on that you wish would stop.



Emotional Regulation Plans

| Need Help: Planning Worksheet

This Happens:

Feeling left Yelling or hearing mean
out words
LY
<D
Ok Not Ok
People get too close or o Something Else
touch me Losing a game I am hungry

_——_



eacher Care Meetings

Teacher Care Meetings

IVIEETINGS SHOULD BE ABOUT 20

MINUTES IN LENGTH. KEEP THE
1 eShare 1 thing you truw enjoy about LANGUAGE DISCREET AND SIMPLE.
the student. TRY NOT TO USE A LOT OF LANGUAGE.

3 * Share one wish you have for the
student in school.

* Ask the student "What did you
hear?" Student summarizes.

* Ask the student, "What did you
hear?" Student summarizes.

* Student sets the goal(s) and
indicates what support they

* Each member of the
team shares how they
will support the
student in meeting

WE WIN WHEN KIDS AND PARENTS their goal. = Determine the
LEAVE FEELING HOPEFUL, point person @
SUPPORTED, CARED FOR AND 7 school who will
UNDERSTOOD. follow up on
progress.

DPI Teacher Care Meetings



https://dpi.wi.gov/sspw/mental-health/framework/foundations/staff

Reflection

Think about a student who you currently work with who is intense or
challenging. Imagine doing a teacher care meeting with them.

Who would you invite to be part of this teacher care meeting?
What is one thing that you enjoy about the student?
What is one wish you have for the student in school?

o
o
o
e What interventions or supports may be implemented after the meeting?







The Trauma-informed Perspective of a Crisis

The MNeRvows %ﬁsﬂ;m‘s Response to Towic, StRess

FREEZE

AROUSAL INCREASES

SOCIAL ENGAGEMENT




The Stages and Skills of a Crisis

Stage One in Crisis Response

Empathy and
Nonjudgment
Partnership — meet the person
where they are

Evocation— ask questions

Compassion - listen to
understand their perspective

Support autonomy— discover
their agency to make the next
decision

Choose wisely what you insist
on

Check for understanding

Focus on Feelings

Guide the focus to calm mind
and body —-we are here
together to understand the
problem

Co-regulation
Validation

Reflection of feelings over
facts

“You aren't sure what to do
next with your son. It's
confusing.”

“You love your daughter and
have triedso many things fo
turn things around.”

Allow time

Slow down your words {short,
simple, clear)

Elicit many communication
choices

Calm your body — posture and
proximity matter

Be willing to say it again

Resist problem solving
prematurely

Allow time for supportive silence

Allow time for decisions




The Stages and Skills of a Crisis

Stage 2 and 3 in Crisis Response

Check in with
yourself

Pay attention to what is
coming up for you

How do you stay
grounded and
intentional during times
of heightened stress?

Are you reacting or
responding?@

Slow things down for
yourself if needed

support throughout all T

Assess Proximity

Gather info about where
everyone is—caregiver,
participants, siblings,
others

Gather info about
emotional state—
caregiver, participant,
siblings. others

Guide caller to a safe
and private space--
create space

shag

Assess Environment

Gather info about the
environment—access

fo sharps, pills, weapons,
car keys




The Stages and Skills of a Crisis

Stage 4 in Crisis Response

Explore Options

Informal support
network for respite—
family, friends, neighbor

Explore option of
creafing
separation/space within
the home

Can caregiver and feen
o%:'ee fo give each
other space for the rest
of the day/evening?

What will care giver and
teen do to actively
maintain space?

inall the Sia

Prioritize
Guide the focus on

creating immediate
safety

Reminder that the
precipitating issue will
best be discussed and
addressed after safety is
firmly established

Check if basic needs are
being met—food, sleep

Discord?

Return to reflection,
validation, support




The Stages and Skills of a Crisis

Stage 5 and 6 in
Crisis Response

Provide lots of affiimation—getting
here required a lot of trust, mutual
understanding., feaming. and
respect

Retake the temperature—how is
everyone feeling?

Ask permission about following up—
check in tomorrow with care giver
and/or teen, debrief with caregiver
and/or teen?

How are you doing and what do
you need




Let’s Learn from Each Other

Discussion
Questions:

What stage or skills do you
feel the most confident in
when responding to a crisis?

Where would you like to
grow your crisis response
skills?




Responding to Student Disclosure

0 eCo O espo e e esSpo e
YOUR GOALS . . .
2 “How are you doing? It looks like “Thank you for seeking me out today. | “Sharing your feelings can be a really brave thing to do. Thank you so much for
ARETO: haring th ith 1l ’'m h d
you might be frustrated...?” You are really strong to ask for help. sharing them with me. You are not alone...I'm here to help and there are other
s P i« | people at school who can help us out too. We can work together so you can keep
Let’s see if we can start to work this i gy o 1 hel ok i s
> " ” iy eeling safe to share and we can all help you take care of your feelings at school
. ed 'How long have you been feeling out together so you don'’t feel like you {, kam>g" f " “ P you re of your feeling
?c Ir\ow e je like that?” have to deal with this on your own. Is vt
eelings an . ”
hel _Sgee Kin - . that okay with you? “First, | wondered if you have told anyone else about these feelings before? What
P & | “What could we both do right now did they do? Did that help you...how?”
that would help?” “What can | and your other teacher/s
do to help you when you are feeling | “When you're with other kids at school, what have you done to take care of these
Point to “Do you want to talk about it some | this way in class.... and at play times? | feelings? How did that help you.... or them?"***
Internal more?” How could you ask us to help?”
“When you’re with other teachers at school, what have you done to take care of
Strengths & “ " e i these feelings? How did that help you....or them?***
External If you ever want to talk to me What could the kids in your class do g5 PYOU~ *
how r lin n hel, hen r ling thi:
Resources a,bom ‘? you are feeling, you cal to e_p yoswnenyou.a e‘fee g, this [***affirm any positive coping strategies/strengths mentioned)
find me in way in class ...and at play times? How
5 o
(’"j‘e’r ’ could you ask them to helps “Now let’s talk about what we can do next time you feel like this again at school.
location and available times). I'm What could you do in the classroom and at play times to help with these feelings?
here to help.” “Thank you for sharing how you are | How can I, other teachers and kids at this school help you out when you have
Commit to feeling with me. That took a lot of | these feelings?”
guts. I'd like to talk about this again
next steps soon if you think that would help. Can | “Together, let’s work out who we might need to tell, and why, and how they might
we talk again soon?” be able to help us out some more. What would you like them to know? Would you
like to tell them about how you are feeling and what we’ve talked about?” Suggest
Consider other sources of support within the school and next steps...
refelrral to. “Thank you very much for being so honest and sharing your feelings with me. That
Pupil Service shows just how brave and strong you are. | know we can work this out. | will see
Staff you again on ....... at......(insert date and location). Is that okay with you?.”
» Tryto use “we” and “us” language as much as possible to minimize the student’s feelings of and and feelings of hope based on a team approach.
» Think about where might be the best place/s in the school for follow up discussions to occur. Ideally, the student would nominate their preference i.e. a space that would minimize
visibility in front of peers or would they prefer a playground conversation under the guise of something ‘lighter’/less izing i.e. k foll p?
» Work to preserve the trust, safety and faith they have placed in you and the help-seeking process at your school while at the same time looking for appropriate ways to connect with
the parents/family.

DPI’s Responding to Student Disclosure of
Pain, Trauma, or Mental lliness



https://dpi.wi.gov/sites/default/files/imce/sspw/TSSBoundaries_Disclosures.pdf
https://dpi.wi.gov/sites/default/files/imce/sspw/TSSBoundaries_Disclosures.pdf

Self Compassion as Fuel

What is Self-Compassion?
AR 'ﬁn
ok l‘ﬂ i”l
!“HNH ﬁvﬂ

Be loving towards ourselves Everyone suffers YOU are Notice our struggle. Feel it,

instead of self-critical. not perfect. No one is. Instead of being reactive.
You are not alone. Be with it, avoiding

Self-judgment or overreaction.

ractice seir-ce

COMPASSION@RESILIENCE




Until we meet again...

Thank you for your
precious time and
attention.

Monica.Caldwell@dpi.wi.gov
Jessica.Frain@dpi.wi.gov



mailto:Monica.Caldwell@dpi.wi.gov
mailto:Jessica.Frain@dpi.wi.gov
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